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Abstract 

In this proposed study the authors will conduct a quasi-experiment to examine teaching 

orientations for introductory accounting classes consistent with the Accounting Education 

Change Commission’s (AECC) call for reform in accounting education; to veer away from the 

traditional preparer-oriented approach towards a user-oriented instruction and delivery. Students 

will be informed of the virtues of both styles before being subjected to a specific orientation;   

the style of learning will be alternated. Subsequently, instructors and the students will jointly 

assess the merits of each approach. In an effort to enhance the external generalizability to and 

across different populations of undergraduate management students, different instructors and 

alternating subject areas will be utilized in this study. Results of this study will be used further to 

explore non-accounting business students and instructors perceptions  through exploratory 

research to encourage better learning through better teaching of introductory accounting courses. 

The purpose of this proposed study is to enhance understanding of how learning using Knowles’ 

theory of Andragogy as a theoretical lens; affects the skill and comprehension level of business 

students to close the gap between the stakeholders’ expectations from business graduates and 

academia.   Knowles’ Learning theory of Andragogy focuses on the adult learner and creation of 

an independent, adaptable individual. Underpinning Andragogy are four original and two 

subsequent assumptions regarding learning: a self-directing self-concept; use of experience; a 

readiness to learn; a performance-centered orientation to learning; need to know the reason for 

learning something, and intrinsic motivation to learn (Forrest III & Peterson, 2006). 

Overview 

The stakes today are higher than ever. As a nation, we are faced with major challenges to 

rebound from our ailing economy. A competent workforce is a structural backbone much needed 

by our business community towards a speedy economic recovery. Business organizations rely on 

colleges and universities to produce well-rounded business graduates equipped with the skills 

and tools needed at the time of entry in the workplace (Lau & Rans, 1993). In addition to being 

adequately trained in accounting skills, employers also expect their employees to be good 

communicators, team workers, and critical thinkers. Today, there is a more urgent need for 

academics to match the expectations of the stakeholders of business education. Conversely, the 

stakeholders express widening gaps from their expectations versus the business graduates that 

are produced. Academic and research pundits resonate the same sentiments; there is a growing 

divide in matching the qualifications of graduates that our colleges and universities produce 
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versus the emerging needs of the business community. (See, for example, Cheng, 2007; Albrecht 

& Sack, 2000).  

Spanning for almost two decades; educators, practitioners, researchers, and leaders in 

accounting education aggressively continue to search for answers to address the educational 

changes needed in accounting education. In 1992, “Accounting Education Change Commission 

(AECC) issued The First Course in Accounting: Position Statement No. Two. According to the 

AECC, 

  

  “Teaching methods should focus on student involvement and discovery, not 

knowledge transfer” (Sundem, 1999). Furthermore, teaching emphasis should be 

focused in on “the importance of using accounting information to make 

decisions,” and less on “the importance of preparation of reports (“The First 

Course in Accounting: Position Statement No. Two,” 1992).” 

 

Several studies concur with the recommendations of the AECC. Accounting educators 

need to shift the emphasis away from a preparer’s approach towards a user based premise. (See, 

for example, Ingram, 1998; Pincus, 1997; and Choi, 1993). Educators and researchers actively 

probed for innovative ways and discovered ground-breaking techniques in teaching introductory 

accounting courses consistent with AECC’s call for reform; fostering critical thinking and 

eliciting decision-making capabilities among students; veering away from the simple transfer of 

knowledge framework of accounting course design. Various studies have been conducted to test 

the validity and reliability of new instructional strategies (e.g. case studies, simulations, 

spreadsheet modeling, etc) that will conform with the user-oriented approach of teaching 

introductory accounting. Major focal points shifted towards: using accounting information for 

decision making; increased emphasis on the learning process – learning how to learn; broader 

emphasis on general education and business and organizational knowledge; students are seen as 

active participants in learning; and technology use integrated throughout the course (See, for 

example, Fessler, 2008; Diller-Haas, 2004; Kern, 2002; Sheridan, Lord, & Campbell, 2000 and 

Lucas, 1997).  

 

From a teaching perspective, despite the abundance of extant literature supporting the 

call for reform to teach accounting consistent with the AECC’s recommendations, many 

institutions still embrace the traditional approach to teaching introductory accounting courses. To 

date there is scarcity in literature demonstrating one particular method that has been widely 

adopted by colleges and universities. For example, procedures and results of a survey completed 

by Diller-Haas (2004) are summarized below: 

 

Diller-Haas   conducted a survey of 33 accounting departments at colleges and 

universities in the New York City metropolitan area about their approach to 

teaching introductory accounting. Survey results revealed that only 29% of the 

respondents adopted the “user approach,” while 71% continue to teach 

introductory accounting courses with “traditional approach.” 

 

In general curriculum design; Patrick (1998) states, “Teachers necessarily produce the 

curriculum as an object of study which students encounter in the classroom. This object of study 



expresses the teacher’s conception of what students need to learn, and is intelligibly related to 

what they do learn.” 

 

And from a learning perspective, while most business students are required to complete 

introductory accounting courses, the focus of accounting research has largely been towards 

accounting students and their successful completion of an undergraduate accounting degree; to 

produce the accounting professionals that stakeholders need or anticipate at the time of their 

entry in the job market. Only a relative handful of studies (See, for example, (Malgwi, 2006) 

have examined instruction/learning of introductory accounting courses deemed appropriate for 

non-accounting business students. Little emphasis is given to non-accounting business students’ 

perception and learning behavior towards accounting. While the benefits for accounting courses 

as a requisite for any business degree are known; there are deficiencies in extant literature 

addressing the design and delivery of introductory accounting courses appropriate for non-

accounting business students. 

 

The researchers posit teaching and learning introductory accounting as one transaction 

with the instructor and learner as its bilateral components. The deficiencies in literature discussed 

above present an opportunity for the researchers to examine teaching orientations through 

quantitative research to encourage better learning through better teaching of introductory 

accounting courses and to explore non-accounting business students and instructors perceptions 

through exploratory research.  
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