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Summary 
 

The content of globalization is too complex to comprehend it through a typical e-
Learning course. New methods of teaching and course design are described in the following 
paper. The new methods and designs enable a special tutoring system to implement the con-
tent of globalization. These developments are based on a concrete example of an established 
and evaluated e-Learning course. 
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Scientific Interest 
 

Whether as “globalization” the English speaking regions or as “mondialisation” in Fran-
cophone countries, “globalization” is currently a widely debated topic. Therefore, what would 
be more appropriate as an e-Learning course concerning globalization? The worldwideweb 
(WWW) as well as the multimedia-based and software-specific components (e.g. worldwide 
almost uniformly applied system software) of such an e-Learning course are part of technical 
globalization. 
 

Course e-Learning courses relating to the subject “globalization” constitute a particular 
challenge. Problems of successful knowledge transfer are a significant factor (Hui et al. 2005; 
Gao et al. 2006, Simon et al. 2008). Globalization is a complex and comprehensive topic and 
different opinions in the scientific community make it impossible to teach the only accurate 
theory (Teusch, 2004). For this reason the major learning target has to aim a non-judgemental 
access to the topic. The participant of such an e-Learning course has to learn how to estimate 
the benefits and detriments of globalization processes by himself (Sun et al. 2004). 
 

To achieve these targets, the major question is how to design and tutor an e-Learning 
course concerning globalization? It is the pivotal question in the following article. Analysis 
and Conclusions are based on an e-Learning course developed for a supra-regional educa-
tional institution. Since 2006, the course has been conducted several times and with changing 
target groups (citizens, pupils, students, trainers). Evaluations with the developer team and the 
tutor team are combined into the final elaboration.  
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Globalization as Content 

The Subjectiveness of perceiving globalization 
“Globalization” is a complex topic and effects an emotional connotation to partici-

pants of the discussed e-Learning course. At first, the content of learning can hardly be cate-
gorized and covered completely. In addition, each perception of globalization processes is 
individual and subjective. Depending on the individual attitude towards “globalization” par-
ticipants deal differently with the presented content. A personal categorization into winners 
and losers of globalization depends on the personal point of view and the individual impacts 
related to the context specific social environment (Debiel et al. 2006). 

 
The central problem is therefore: In public discussion and on a personal level “global-

ization” stands for a concept of enemy. In this case, globalization is made responsible for un-
employment, the closing of headquarters, climate change etc. For e-Learning participants this 
means a necessary examination with contents which may evoke existential fears as well as 
feelings of helplessness and powerlessness. 

Definition of terms: Globalization 
“Today, ´Globalization´ as a political keyword is on the tip of everyone’s tongue.” 

(Ritter and Zeitler, 2000) “What is globalization?”, Ulrich Beck asks in the title of his book, 
which has since become a classic. Ulrich Beck replies as follows: “Globalization means (…) 
the processes, in whose succession nation states and their sovereignty are influenced and re-
lated crosswise by transnational actors, their market opportunities, orientations, identities and 
networks.” (Beck, 1997) Besides further actors and the dynamic network structures, it is also 
important to define the different levels of globalization: “Globalization is the continuous in-
terlinking process of different worldwide happening occurrences in the fields of economy, 
technology, politics, culture and social aspects of nations with mutual interdependencies and 
consequences.” (Stehr, 2003) Moreover, Teusch’s advanced definition addresses the percep-
tion on the meta-level. “Globalization is a multi-dimensional, multi-causal, to a large extent 
self-propelled, dialectic and with reference to its impacts ambivalent process that disposes of 
a far back reaching historical genesis, but only recently has embraced a new quality”. 
(Teusch, 2004) There may be strong dissent in the globalization debate but most definitions 
agree on the dissolution of closed, delimitable areas and nation states (denationalization). 
(Varwick, 2002). 
 

Actors, transfrontier processes and dynamic-complex dimensions of globalization take 
centre-stage in these definitions.  

Actors of Globalization 
Within the processes of globalization powerful actors and supra-national organisations 

(for example the European Central Bank), multi-national enterprises and non-governmental 
organisations (for example the globalization critical movement Attac) or even individuals 
occur. These actors have emerged as global players. They influence the complete system and 
the nation states. 

 
There are different opinions concerning whether the globalization phenomenon and 

the influence of these actors are per se positive or negative. Meanwhile, there are empirical 
analyses for both perceptions, which demonstrate the positive or negative aspects of global-
ization and the respective actors. (Debiel et al, 2006).  
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If the participant of the e-learning course himself estimates globalization per se as a 
positive or negative process depends on two factors. Major factors are perceptions of self-
awareness and human self-reflection: “Do processes of globalization affect my life and how 
much am I involved in processes of globalization?” Also the personal influence is of central 
interest referring to the question: “To what extent am I able to influence globalization proc-
esses by myself?” With these questions a change of perception takes place. In this process the 
individual is leaving the reactive position to the point of a proactive attitude towards global-
ization processes. 

Dimensions of Globalization  
Besides the actors desribed there are additional qualitative and quantitative dimensions 

of globalization. Often, the term “globalization” is reduced to economics. (Welge and Holt-
brügge, 2001; Bhagwati 2004). 
 

In the meanwhile, technical, ecological, political, cultural and social globalization are 
additionally mentioned. (Teusch, 2004). All the named dimensions are interdependent. De-
velopments, for example within the political dimension (global trade agreements, e.g. to lower 
duties) support the exchange processes on the economic level. As a result, increasingly more 
actors such as so-called emerging markets participate in this world economy (worldwide 
competition). Concurrently, new technical developments in transportation and communication 
support the further interaction and involvement of the participating actors (states, regions, 
cities, enterprises, individuals). In this way, they contribute to a dynamic expansion, higher 
intensity and speed of globalization processes. The experience of chances and risks is the re-
sult of the participating human being in this life of “locational polygamy” and in “actual time” 
(Beck, 1997). The mass media enforces the impression of simultaneity and nearness (syn-
chronisity of events) and enforce the process of this “time-space-compression” (Harvey, 
1990). 
 

These exchange processes have also reached the cultural dimension. The former relevant 
differentiation between local, national and international level as the necessary human social 
frame of reference is widened to include the term “global” (world society).  

Conception, Implementation and Evaluation 

Selection of e-Learning Platform  
The selection of the e-Learning platform and its structure has a significant impact on 

the manner and progress of the future execution of the course. E-Learning platforms are pro-
grammed to be goal-orientated in order to facilitate the learning process. Accordingly an im-
plicit model of the learning process forms the basis for the platform with influence on struc-
ture, content of learning and their implementation into the course (Simon et al. 2008). There 
are numerous commercial, and some non-commercial, systems which are continuously being 
enhanced (Baumgartner et al. 2002).  

 
The most important criteria to select an appropriate platform are system compatability, 

author’s tools, usability and costs (Baumgartner, et. al., 2002, Simon et al. 2008). As a result, 
the open source e-Learning platform Moodle was decided to be the most appropriate e-
Learning platform for this course.  
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Structure and Teaching Design 
Both, the central actors and the above mentioned “meta-processes” with regard to lo-

cation and time as well as the dimensions (economy, technology, ecology, politics, culture, 
society) have to be presented in an e-Learning course about globalization. To imbed the topic 
of globalization the content must be covered and categorized systematically. The analysis of 
globalization dimensions and the learning target developed demonstrate the need for a modu-
lar structure of the content of the course. It is appropriate to develop one single module lasting 
one week for each described dimension. The course now contains six modules plus one mod-
ule “historical dimension” and one additional module “globalization is designable”. 

 
Basic knowledge is essential for understanding the subsequent learning steps. There-

fore, the e-Learning course provides a minimum learning profile. Necessary basic knowledge 
can be acquired by processing a summarized print version (about 100 pages). The contents as 
well as their weighting and selection were developed by a globalization expert team consist-
ing of up to ten persons.  

 
Auxiliary sources, multimedia based preparation and more detailed contents are pro-

vided. These additional propositions enable an intensification of the learning content beyond 
the minimum learning profile and a methodical diversion in addition to textual and graphical 
knowledge transfer (Sun et al. 2003). 

 
Furthermore, an intensification of the learning content is enabled by an integrated dis-

cussion board. This discussion board is supervised by the tutor, who provides daily and 
weekly exercises and one major exercise which is to be solved until the end of the course. 
The discussion board is not only to answer emerging questions by the tutor, but also to ani-
mate the participants to argue their personal opinions and to discuss the matter beyond the 
given facts and information offered in each module. By comparing their opinions and argu-
ments, the participants are able to develop their own differentiated attitudes to the matter of 
globalization. 
 

Different methods of teaching are used in this discussion board for knowledge transfer 
as well as an advanced element of study and variety of the learning content. (Müller, 2003). 
The Concept of teaching and mentoring includes the integration of current globalization arti-
cles (e.g. current developments in the United Nations Security Council or in the International 
Monetary Fund) and individual feedback for a varied assignment of tasks based on examples. 
These methods can be adapted to the rate of the learning progress.  

 
According to expectations, issues requested by the participants are also covered in the 

discussion board. This means an extensive increased effort of mentoring and decreases the 
applicability of prepared modules. Nevertheless it is deemed as essential to achieve the learn-
ing target. 

Evaluation of the course 
The following results are based on different evaluations within four completed 

Courses (two of them with face-to-face sessions) with about 100 participants. Activities of all 
learners in the learning area and the discussion board are recorded automatically by the plat-
form Moodle with the function of user tracing. Within four weeks of course, the most active 
participants achieve around 1100 Views (Page views in the learning area in the e-Learning 
course) and an average participant approximately 400-500 Views. Around 2/3 of the learners 
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participate regularly in the discussion board, depending on the activity with 5-10 posts per 
week.  

 
The results of all evaluations have a high contentedness with the tutorial mentoring. 

The prompt and competent editing of organizational and content related enquiries was par-
ticularly emphasized, as were personal feedbacks and praise from the tutor and additional 
information provided by the tutor. For example discussions based on questions such as “How 
much globalization can a person tolerate?” (Safranski, 2003). 

 
Participants who took actively part in the discussion board declared higher satisfaction 

and subjectively better learning progress. A random analysis in posts from learners showed 
how they had integrated the learning content into their own opinions and argumentation and 
therefore changed their way to thought about globalization. These persons admittedly invested 
much more time for exercises and learning content (6 hours or more) than the suggested 3 or 
4 hours. 

 
The daily and weekly exercises were executed by the participants with different in-

tenseness. A decreasing participation and lower intenseness was noticed to the end of the 
course as well as the first day after weekends and holidays. Discussions within the daily exer-
cises could also be continued for a couple of days. The most intensively discussed themes 
were ones, which had the most direct connection to the participants’ everyday life, e.g. cli-
mate change and food. To support the transfer of knowledge, it is reasonable to orientate on 
everyday reality of the partici-pants (Kraus, 2004).  

 
The multimedia offers and the expertise provided were seen as very comprehensive, 

attractive and varied. The course fulfilled partly even exceeded the participants’ expectations. 
All participants evaluated the variety and topicality of the subjects treated and their qualitative 
presentation very positively. In opinion of the learners the up-to-date content of learning (e. g. 
nuclear crisis in North Korea/Political Form of Globalization) contributed a great deal to ac-
complishing learning targets. A high amount of participants declared they had learned above 
the expected average. 

 
The best results were recognized in courses with blended learning. Face-to-face sessions 

at the beginning of a course increased the motivation of participants and substantially sup-
ported their learning progress and satisfaction. 

Lessons 
 

The following recognized results are reduced to the most important points for the content 
of learning and structure as well as to the progress of course. These results have a significant 
influence on structure of teaching and learning methods in e-Learning courses with globaliza-
tion as main topic. 

 
First, Globalization is a complex and comprehensive issue. An entire presentation and 

teaching of all relevant points is not possible. Because of this complexness, some important 
issues or relevant persons (actors of globalization) can easily be forgotten in a course. This is 
the reason why a focus on major points of learning targets and learning contents is absolutely 
necessary. In addition an orientation on the expectations of the participants is important to 
concentrate the content of learning on major points. 
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Second, It is indispensable to present the complexity, advantages and disadvantages as 
well as the risks and opportunities of globalization. In addition the presentation of positions 
from proponents and 

 

opponents of globalization and the empirical evidence for their point of 
view is necessary. 

Third, As consequence after reduction of content and focusing on major point a modular 
structure is unavoidable. The six main modules are designed in connection to the named ac-
tors and dimensions of globalization. In addition, the historical dimension of globalization 
(module No. 7) and a module about concrete personal opportunities to design and involve 
globalization processes (module No. 8) and a module for introduction into the Moodle plat-
form (module No. 9) can be added. Further modules are possible by this stringent basic struc-
ture. 

 
Fourth, The target of teaching and learning is to enable a neutral introduction and over-

view to the issue of globalization. Another important target is to facilitate learning of informa-
tion search skills and media use for individual research (media literacy). The training of these 
competencies can be embedded methodically into the course. 
 

Fifth, Not just facts and information but also one’s personal position is an important fac-
tor for evaluation of globalization processes. Learners have to be encouraged to assess globa-
lization processes by themselves and to find their own position by a self critical process. The 
participants need to recognize and interpret globalization from different points of view (major 
learning target). In order to enable this process it is necessary to provide appropriate learning 
methods, e.g. methods of role play or exercises with change in perspective. 
 

Sixth, Learning targets for the present e-Learning course were defined, but these aims are 
not of universal meaning. The learning targets have to be modified for each new course ac-
cording to demands and interests of participants. Target competencies for media and informa-
tion use and skills of judgment have to be considered for modification.  
 

Seventh, The thematical and didactical qualification of the tutor is the major factor of 
success. The tutors must have a well-grounded knowledge about globalization. Acquaintance 
with standard and secondary literature (approx. 30 – 50 relevant reference books) is also a 
basic requirement as well as willingness for constant further training and knowledge about 
current affairs and processes with global impact. An unprejudiced presentation of knowledge 
and information by the tutor is fundamentally in this context. 

 
The major criteria to a successful accomplished globalization e-Learning course are par-

ticipants’ acceptance for methods of e-Learning and usability of the platform Moodle. More-
over, high intrinsic and extrinsic motivation of the participants was decisive, as well as a high 
degree of commitment by the tutors. Absence in these points can be recognized early and 
make successful accomplishment of the course impossible.  

 
In accordance to these factors four major criteria has to be clarified at the start of such a 

course. These points are the motivation of the participant and the didactical qualify of the tu-
tors, the expected input in terms of support and the execution of face-to-face sessions. 
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